
 

 

 

 

 

 

 

 

UBSS Academic 
Performance 2019 

Report 
 

Study into Engaged and 

Disengaged Students 
 

Associate Professor Andy West 
Director - Centre for Entrepreneurship 

 

April 2020 

  



 
 

2 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

 

Table of Contents 

 

EXECUTIVE SUMMARY ........................................................................................................ 3 

MEASURES OF ENGAGEMENT ............................................................................................. 5 

SUCCESS DEFINITION ...................................................................................................................... 5 
TECHNICAL NOTES .......................................................................................................................... 5 

UBSS DATA ......................................................................................................................... 6 

TOTAL UBSS GRADES .................................................................................................................... 6 
UBSS PERCENTAGE OF AFS, FAILS AND TOTAL SUCCESS GRADES ........................................................... 6 
BACHELOR DEGREES ...................................................................................................................... 7 
MBA .......................................................................................................................................... 9 

ALL IHEP OVERSEAS STUDENTS ..........................................................................................11 

MODE OF DELIVERY ...........................................................................................................13 

GENDER ............................................................................................................................14 

HEPP-QN IHEP BUSINESS SCHOOL BENCHMARKING ...........................................................16 

PARTICIPATING INSTITUTIONS ........................................................................................................ 16 
REVIEW OF GRADE DISTRIBUTION PATTERNS AND FAIL PATTERN .......................................................... 17 

APPENDIX: ........................................................................................................................24 

UBSS MEASURES TO ADDRESS DISENGAGED STUDENTS. .................................................................... 28 
STUDENT SUPPORT ...................................................................................................................... 32 
SUPPORT WORKSHOPS ................................................................................................................. 39 
LEARNING SUPPORT PERSONNEL ..................................................................................................... 42 
ERESOURCES AND ELIBRARY ........................................................................................................... 46 
PASS (EXTENDED) ...................................................................................................................... 48 

PART B ..............................................................................................................................49 

MANAGING ACADEMIC PROGRESS (MAP) PROCEDURES .................................................................... 49 
REFERENCE LIST .......................................................................................................................... 53 

  



 
 

3 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

Executive Summary 

The purpose of this paper is to determine the effectiveness of the measures and interventions 
introduced at UBSS on the success of identifying and decreasing the number of disengaged 
students at UBSS over the period 2017 to 2019. The number of UBSS disengaged students 
decreased either by engaging them and ensuring they pass all subjects attempted or assisting 
them in choosing another path of study, maybe at another provider.  
 
The Report looks at trends of progression over this three year period for the whole of UBSS 
and by program - Bachelor of Accounting (B.Acc), Bachelor of Business (B.Bus) and Masters of 
Business Administration (MBA). This is achieved by gathering data of all student grades for 
this period, and identifying pass (> 50%), fail (49% to %16%) and absent fail (< = 15%). As this 
study aims to determine engaged and disengaged students, it is assumed the engaged 
students attempt assessment and either pass (P, Cr, D, HD) or fail (F). Disengaged students 
demonstrate an absent fail (AF) with a mark of < = 15%. 
 
This report did find that there is an improvement in the progression of students across all 
programs in the period from T1, 2017 (61.2%) to T3, 2019 (73.8%). There was also a decrease 
in the proportion of absent fails, a measure of disengaged students over the same period 
from 24.2% in T1, 2017 down to 16.6% T3, 2019. This was at the same time that total student 
numbers were increasing across all programs.  
 

 

These results put us right on the average progression for IHEP overseas 

student progression which is 76.49% 

The success of these results demonstrating an effective decline in the level of disengagement, 
can be attributed to a range of measures and interventions that have been introduced to 
address the level of disengaged students. In summary these include pre-admissions by 
MyQual to applying the Course Admissions Policy, the UBSS student support with the range 
of implemented services and the teaching and learning program successfully implemented by 
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the academic team. The positive trend in these performance measures shows the measures 
implemented are working. Only minor adjustments may be required moving forward. 
 
To benchmark the UBSS progression performance against the Sector, two other series of data 
are used. From the Department of Education (DET) the aggregated HEIMs data is used for 
2016, 2017 and 2018 for IHEPs with overseas students at the Undergraduate and 
Postgraduate levels. In summary, this analysis finds that progression in 2018 for 
Undergraduate degrees is 70.88%, Postgraduate is 79% and for all - 76.49%. A more detailed 
provision of graphical output and analysis can be found in the Report.  
 
The problem of comparative analysis with this DET analysis is there is only Fail and 
Withdrawals in the non – success cohort. There is no clear way to identify disengaged or low 
scoring students of <=15% from this data. To address this, another benchmarking project into 
grade distribution across 10 IHEPs in the HEPP-QN providing business degrees, with 
predominantly overseas students was undertaken. Importantly the grade of AF is used as a 
measure of disengagement by the 10 IHEPS. In summary the results are -  
 

 

This indicates that UBSS has a slightly higher grade distribution than the other 10 IHEPS in this 
benchmarking project. 
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Measures of Engagement 

One of the measures of academic performance of students is progression. The Department of 
Education uses the measure of the success rate (passed divided by all units of study 
attempted that passed + failed + withdrawn after census date) for a range of cohorts. This is 
an indicator of progression and non-progression of students. The more successful a student 
is, the quicker they will progress. As a student fails or withdraws, this slows down 
progression. Another factor is the number of students enrolled by year. For overseas student 
visa requirements, this is set at 1 EFTSL - that is 8 subjects per annum.  
 
This progression is an important measure. However it does not tell the full story and assist in 
identifying engaged versus disengaged students. A student may be engaged, but just fail the 
subject and when returning in future to attempt the subject with good teaching & learning 
and student support will pass the subject. This is primarily a teaching & learning issue. For the 
disengaged student who performs poorly, due to reasons such as lack of attendance, non-
submission of assessment, forced withdrawal, low interest and motivation, these students are 
also in the fail and withdraw grades. Therefore they are not identified from the success data. 
Often there are other issues such as admission criteria, admission support, student services -  
that is non-academic teaching & learning - that impacts disengaged students. 
 
To determine the disengaged students, many Higher Education Providers, both in Australia 
and internationally, use the grade of Absent Fail (AF) or some similar name at a value of less 
than 15% as an indicator (Campbell and Cabrera, 2014; Bresette, 2001; Trenzini P, 2002). This 
level of percentage appears to be the level at which if all assessments are submitted, at some 
effort that a student should be able to achieve more than 15%. If a student scores a total 
mark under this level, this is an indicator of disengagement for a range of reasons, some of 
these are outlined above. 

Success Definition 

https://heimshelp.education.gov.au/resources/glossary/glossaryterm?title=Success%20Rate 
 
Success rate measures academic performance by comparing the equivalent full-time student 
load (EFTSL) of units passed to the EFTSL of units attempted. 
Technical notes 
 
Success rate for year(x) is the proportion of actual student load (EFTSL) for units of study that 
are passed divided by all units of study attempted (passed + failed + withdrawn). 
 
 

 

  

https://heimshelp.education.gov.au/resources/glossary/glossaryterm?title=Success%20Rate
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UBSS Data 

Total UBSS Grades 

 
Following is the total grades chart for the past 9 trimesters from T1, 2017 to T3, 2019 at UBSS. 
 

 

 

UBSS Percentage of AFs, Fails and Total Success Grades 

 

As can be seen in the comparison between Trimester 1, 2017 and Trimester 3, 2019 there has 

been a marked improvement in the success rate for UBSS, with the pass rate going up from 

61.2% in T1, 2107 to 73.8% in T3, 2019. Just as important is of the total fails, the AF or 

disengaged students have decreased from 24.2% in T1, 2017 to 16.6% in T3, 2019. This 

indicates that not only is the performance of the students improving, but also the proportion 

of disengaged students is also decreasing. This is attributed to the range of measures taken 

and interventions made by UBSS to improve this position. 
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The total raw figures for UBSS from Trimester 1, 2017 to T3, 2019  

 

Bachelor Degrees 

Following are the Undergraduate Degree grades chart for the past 9 trimesters from T1, 2017 

to T3, 2019. 

 
 

Bachelor Degrees Percentage of AFs, Fails and Total Success Grades 
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This table shows a similar positive trend to the total UBSS with a marked improvement in the 

progression of Bachelor degree students from 57.4% in T1, 2017 to 69.9% in T3, 2019. There 

is also a decrease in the proportion of AF or disengaged students from 25.9% in T1, 2017 to 

20% in T3, 2019. 

 

 

The Bachelor Degree raw figures for UBSS from Trimester 1, 2017 to T3, 2019  
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MBA 

Following are the MBA Degree grades chart for the past 9 trimesters from T1, 2017 to T3, 

2019. 

 

 

 

MBA Degree Percentage of AFs, Fails and Total Success Grades 
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This table shows a similar positive trend for the MBA with an improvement in the progression 

of MBA students from 71.2% in T1, 2017 to 77.4% in T3, 2019. There is also a decrease in the 

proportion of AF or disengaged students from 19.9% in T1, 2017 to 13.5% in T3, 2019. 

 

 

The Postgraduate Degree raw figures for UBSS from Trimester 1, 2017 to T3, 2019  
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All IHEP Overseas Students 

The following data is taken from the Department of Education and Training (DET) Statistics 
website site (https://www.education.gov.au/selected-higher-education-statistics-2018-
student-data ). This data is from the aggregated HEIMS data supplied by all providers. For this 
reason there is a time delay in verifying and compiling all data, so the latest available from the 
DET is up to the end of calendar year 2018. 
 
It provides the success rate (passed divided by all units of study attempted that passed + 
failed + withdrawn after census date) for a range of cohorts. This is an indicator of 
progression and non-progression. The more successful a student is, the quicker they will 
progress. As a student fails or withdraws, this slows down progression. Another factor is the 
number of students enrolled by year. For overseas student visa requirements, this is set at 1 
EFTSL, that is 8 subjects per annum.  
 
To ensure like for like comparison to UBSS cohort, the DET extracted data is of the NUHIE 
overseas student by Bachelor, Post Graduate and Total. This enables comparisons with UBSS 
Bachelor of Accounting and Bachelor of Business with Bachelor degree data and UBSS MBA 
with the Post Graduate data.  
 
Following are the 2016, 2017 and 2018 results for the various degree cohorts for comparable 
UBSS cohorts - internal mode, overseas, IHEP providers. 
 
Bachelor Degree NUHEI Overseas Students 2016, 2017, 2018 
 

 

 

 

 

https://www.education.gov.au/selected-higher-education-statistics-2018-student-data
https://www.education.gov.au/selected-higher-education-statistics-2018-student-data
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Post Graduate Degree NUHEI Overseas Students 2016, 2017, 2018 
 

 

 

All Degrees NUHEI Overseas Students 2016, 2017, 2018 
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MODE OF DELIVERY 

The DET data is also able to be gathered by mode of delivery. This shows that for all years 2016, 2017 

and 2018 multi-modal (blended) performed the best for overseas students studying at IHEPS, with 

external mode (online) next best performing and internal (face to face) the lowest performing for 

Bachelor Degrees. For Post Graduate external mode (online) had the highest success rate, with multi 

modal (blended) then internal (face to face) the lowest performing. 

Bachelor Degree NUHEI Overseas Students 2016, 2017, 2018 By Mode of Delivery 
 

 

Post Graduate Degree NUHEI Overseas Students 2016, 2017, 2018 by Mode of Delivery 
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All Degrees NUHEI Overseas Students 2016, 2017, 2018 by Mode of Delivery 
 

 

 

GENDER 

The data is also available by gender for overseas students studying at IHEPS for 2016, 2017 and 2018. 

For Post Graduate studies females perform 11.4% better success rate at 85.1% success compared to 

73.7%. For Bachelor Degree females perform 16.8% better at 78.8% success compared to 62%. 

Bachelor Degree NUHEI Overseas Students 2016, 2017, 2018 by Gender 
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Post Graduate Degree NUHEI Overseas Students 2016, 2017, 2018 by Gender 
 

 

 

All Degrees NUHEI Overseas Students 2016, 2017, 2018 by Gender 
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HEPP-QN IHEP Business School Benchmarking 

In 2019, therefore, a discipline cluster group was established to undertake a grade 

distribution benchmarking exercise that reduced (to some extent) the variables of course 

type and student type. The field of discipline chosen was 0803 Business and Management.1 

The project, which collected data from ten (10) HEPP-QN members, resulted in over 68,000 

individual grades being gathered from subjects taught between Semester 2, 2015, and 

Semester 2, 2018.  

In this project, participants were asked to provide the marks as well as the grades. This has 

allowed a particular focus on the analysis of types of ‘failed’ grades awarded. It is suggested 

that students with marks in the 0% - 14% range have not genuinely engaged with the 

subject and, therefore, their grade outcome is not a reflection on the teaching and learning 

quality of the subjects. If this is the case, then it is suggested that when using grade 

distributions to quality assure subjects and to interrogate standards it may be appropriate to 

separate these grades (as one might, for example, Failed Withdrawn) from the grades of 

engaged students who genuinely attempted to learn the subject material. 

 

Participating Institutions 

The data provided for this study has been anonymised before any analysis was undertaken.2 

Participants in this study included -  

Academies Australasia Polytechnic Le Cordon Bleu 
Asia Pacific International College Notre Dame University 
Australian Institute of Business Polytechnic Institute of Australia 
Australian Institute of Higher Education Torrens University 
Avondale College of Higher Education Universal Business School Sydney 

 

  

                                                           
1 Australian Standard Classification of Education (ASCED), 2001 
(https://www.abs.gov.au/ausstats/abs@.nsf/0/E7779A9FD5C8D846CA256AAF001FCA5C). 
2 Participating providers was made aware of their own unique identifier.  

https://www.abs.gov.au/ausstats/abs@.nsf/0/E7779A9FD5C8D846CA256AAF001FCA5C
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Review of Grade Distribution Patterns and Fail Pattern  

Ten (10) institutions submitted grades to this project. All institutions used the sector standard 

approach to grade categories; although two used a marginally different alignment of marks 

within the grade categories. (See Appendix) 

However, there were differing approaches to the Fail grade category. Some institutions 

identified different types of Fail grades; the most common being Failed Withdrawn.3 Some 

also tried to distinguish between those who tried to succeed but failed and those who did not 

genuinely engage with their studies - for example, those students who did not submit any 

work for assessment. The majority of grades awarded for not engaging in studies (i.e., AF, 

FNS, FN, FT, and DNS) were awarded to those who scored zero marks. 

There was insufficient data for second-year undergraduate subjects (n = 2,179, just three 

percent of the submitted data) to be statistically significant. Therefore, no specific results for 

UG Year 2 have been included; however, the UG Year 2 data is still included in the overall 

results. 

In this benchmarking exercise - 

 Over 68,000 grades were reported 

 59% of the grades reported were from undergraduates (UG Year 1: 17%; UG Year 3: 
39%) and 41% were from post-graduates (PG Year 1: 27%; PG Year 2: 14%) 

 Domestic students represented 32% of the sample, Overseas students 68% 

 30% of the students were studying online, with 70% studying Face-to-Face (F2F) 

 Oversea students made up 90% of the F2F students but only 18% of the Online 
students 

 Domestic students made up 82% of the Online students but only 10% of the F2F 
students 

 

                                                           
3 One college has an Administrative Fail and one identifies a Conceded Pass. 
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Table 1 Comparison with Grade Distribution Pattern from Project 2.0 

 

In contrast with the overall grade distribution for all levels, all cohorts, all modes, and all fields 

of discipline observed in Project 2.0, Project 3.0 shows a significantly higher level of fails and 

low passes and a correspondingly lower number of credits, distinctions, and high distinctions. 

The grade distribution pattern observed for 0803 discipline students has significantly shifted 

to the left. 

 

This offers support to the suggestion that there are significant differences in the factors that 

lead to grade success to be found among Business and Management students when 

contrasted with the full cohorts of students enrolled with independent Higher Education 

Providers. 

The failure rate is significantly affected by disengaged students, that is, those students who 

are enrolled but who do not submit enough work to pass the subject. Based upon the pattern 

of marks, I am suggesting that students who are awarded between 0% and 14% be classified 

as “disengaged” rather than “failed,” which normally suggests a student who attempted the 

subject but was not able to achieve the minimum required learning outcomes. 
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TABLE 2A/B Pass/Fail rate of those who scored at least 20% 

 

There can be many reasons for why students disengage, however, seeking to re-engage these 

students or to exclude them is a more appropriate strategy to address their high failure rate 

than focusing on in-class academic support or changed teaching strategies. 

This can be seen most significantly in first-year subjects in which failures rates drop from 28% 

to 17% (undergraduate) and from 26% to 7% (postgraduate). 

TABLE 3A Types of Fails: a description of the current use of Fail grades 

 

TABLE 3B Distribution of marks within the F Grade 

 

This analysis of 10,801 Fail grades suggests that, particularly in first-year undergraduate (U/g 

Yr 1), the F grade is “hiding” a significant number of potentially “disengaged” results. Overall, 
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perhaps one in five Fail grades represent not a failure to learn but a failure to engage in the 

learning process. 

 

Recommendation 3: 

We agree on a grade category for Disengaged Students that will allow the issue to be tracked and 

addressed. 

TABLE 4A Grade Distribution by AQF Levels (All Fail grades) 

 

TABLE 4B Grade distribution by AQF Levels, excluding reported DNS3 

The exclusion of reported DNS grades moves the distribution to the right. 

 

It is likely that the reported DNS grades, which are an attempt to identify disengaged students, is only 

a fraction of the true number of disengaged students assessed in this study. 
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TABLE 4C Grade distribution excluding all marks 0%-14% 

 

TABLE 5A Grade Distribution by HE Provider (All Fail grades; all levels) 

The data suggests a consistent pattern of grade distribution, with one college skewed towards a 

higher distribution of grades, two skewed towards a lower distribution of grades, and another that is 

skewed at the edges. 
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TABLE 6 Grade Distribution by Student Cohort  

This shows no significant variation in distribution patterns. 

 

 

TABLE 7 Grade Distribution by Study Level and Student Cohort 

I have indicated by colour, any distribution that is ±5 from the full cohort average. 

 

  



 
 

23 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

TABLE 8 Grade Distribution by mode of delivery 

It is difficult to identify a statistically significant skewing in this framing of the data. Perhaps among 

online students, there is a slight shifting of students to a better level of pass. 

 

TABLE 9 Student cohort within 0-14% mark 

Domestic students (35% of the total) are disproportionately represented among those receiving 0 

marks and among all students receiving less than 15 marks. However, oversea students (65% of the 

total) are disproportionately represented among those receiving marks between 1 and 15. 

 

These 7,979 marks were graded variously as DNS, F, FN, FNS, FT, FW, and WF. 
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Appendix: 

Grades Mark Description HEP-412 
HEP-615 

HD 85-100 High Distinction 80-100 

D 75-84 Distinction 70-79 

C 65-74 Credit 60-69 

(P1, P2) P  50-64 Pass 50-59 

CP  48-49 Conceded Pass (only HEP-460) [analysed as P]  

F 0-49 Fail 0-49 

(AF, FNS, FN, FT) 

DNS 

0 Did Not Submit (= Fail), Absent Fail, including students 

who did not attended or did not submit assessments 

even although they did not withdraw, FNS Fail - no 

assessment submitted, FN Fail due to Non-Completion 

 

(FW) WF - Fail Withdraw  

AF any Administrative Fail due to failed hurdle (HEP-793) 

[analysed as F] 

 

W - Withdraw before census (no Fail) (only HEP-460 provided)4 

NGP  Non-Graded Pass [90 in HEP-225; included in pass/fail analysis but 

not included in grade distribution analysis] 

 

 

  

                                                           
4 For the purpose of this analysis, “Withdrawn before census” are not counted as enrolled students.  
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Observations and Commentary: 

1. The grade distribution pattern identified in this study shows a significant shift towards the 
left (more fails, less credits and distinctions) when compared with the pattern identified in 
Project 2.0 (Table 1). This gives some basis for the suggestion that field of discipline may 
be a significant factor in grade distribution patterns. It is unlikely, however, that this is 
because subjects in 0803 Business and Management are graded against higher standards 
than subjects in other fields of discipline taught by HEPP-QN members. It is more likely, 
given the lower entry achievement of students in this field and (perhaps) less motivation 
for achieving entry into a prestigious profession (e.g., nurse, teacher, minister), that this 
shift left in the grade distribution pattern is a result of the lower academic capacity of 
many students enrolling into 0803 courses.  An analysis of a student’s entry level 
achievement against their results would be required to confirm this. 

 

Recommendation 1: Any future HEPP-QN Grade Distribution projects ensure that the field of 

discipline is identified for all result data to allow for like-for-like comparisons. 

Recommendation 2: If possible, the distribution of academic achievement at the point of 

entry level a course should me matched to the grade distribution pattern for that course.If 

this analysis is correct, then it could be argued that this provides supporting evidence that, 

rather than lower academic standards, less students are being awarded the higher marks than 

better able students are achieving in other disciplines. 

 

2. The range of fail grades indicate that Higher Education Providers are aware of the need to 
distinguish between different types of reasons for the student’s performance. Obviously, 
a withdrawn student (e.g., WF, FW) is different from a student who completes a subject 
but who fails to pass. Just as obviously, a student who does not submit any work (e.g., 
DNS, AF, FNS) is different to a student who attempts all assessment tasks but who fails to 
achieve enough marks to pass. Often, but certainly not always, these students achieve 0 
marks. It is the suggestion of this project that a failure to achieve more than 14% is 
indicative of a disengaged student. It is not possible to assess the quality of the teaching 
strategy employed, the adequacy of the educational resources provided, or even the 
actual academic capability of the student when giving a grade to a disengaged student. In 
this case, therefore, it is reasonable to suggest that a distinctive grade is required to 
identify this type of student in contrast to a student who tries but fails. In this latter case it 
would be reasonable to ask what ‘must the provider do’ to help the student achieve a 

successful outcome. A different set of questions must be asked with respect to the 
disengaged student. Two types of students and two sets of questions require two distinct 
grades in order to undertake meaningful analysis. 

 

Recommendation 3: That a grade category be adopted to identify “disengaged students” in 

order to allow for better analysis and more focused intervention strategies. Two possible 
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options might be FDE, Failed disengaged, or FAW, Failed academically withdrawn. The latter 

is a variation of Failed Withdrawn (FW), where the student has actually initiated the approved 

process for withdrawing. 

 

3. It was an unexpected finding to see more domestic students that overseas students 
receiving 0 marks (Table 9). There is some anecdotal evidence that immigration agents are 
advising students to submit something, even if it is not a genuine attempt, in order to 
avoid receiving a 0 and being identified for potential academic review. This contributes to 
the suggestion that a threshold be identified (e.g., 14%) other than 0.  
 

4. When students earning less than 14% are removed from the data for being “disengaged,” 

we see a slight shift in the grade distribution pattern (Table 4C). The number of 
“genuinely” failing students falls from 21% to 16%. This will have an impact upon the 
calculation of “success rates.”  

While this will need some discussion with the regulator, it should be noted that the 

number of disengaged students is not hidden by this approach. The intent is not to make 

the analysis of student results more opaque but, rather, to make it more transparent. 

Providers would be on strategies to address the number of FDE students and also working 

separately to address the number of F students. 

5. Grade Distribution patterns work best when we can keep “all other things being equal.” 
That is, they are helpful for discerning different outcomes for particular student cohorts 
studying under similar conditions. In this project we distinguished by study level, by 

cohort, and by mode of study. 

The findings of this project (Tables 4A, 6, and 8; see also Table 7) are not able to 

distinguish a significant change in the outcomes for students depending on their study 

level, their cohort, or their mode of study. 

6. This project also distinguished between the grade distribution patterns of the separate 
participants (Tabor 5A). Here there are some observations to be made about a skewing of 
the grade distribution pattern for four participants. Without further investigation, 
however, the skewing cannot be used to assess the academic standards of these four 
participants. The skewing may relate as much to the student cohort as it does to academic 
standards. That said, it does raise questions that these participants may want to address 
by a more detailed analysis of their cohort data. 

Recommendation 4. One way to identify whether the skewing relates to differing standards is 

to provide a random sampling of twenty (?) unmarked papers that received marginal fails or 

marginal passes (45% - 55%) and see whether other providers would agree on which are fails 

and which are passes. This type of exercise needs to be separately arranged between 

interested providers. 
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Additional suggestions might be gained from CAULLT, “External Peer Review of Assessment: A 

Guide to Supporting the External Referencing of Academic Standards” (2019). 
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UBSS Measures to Address Disengaged Students. 

Pre – Admissions 

Complete Australian visa details are now mandatory for admission during the student 

application stage in myGCA. 

 
A number of visa related questions have been added to the online application to 

determine the visa refusal risk of every applicant. 

 
In the event the student is considered a high‐risk visa refusal applicant, the Offer Letter 

will not be ready for instant generation, instead it will be sent to a waiting list. 
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Applications in this waiting list will be assessed case 

by case by Marketing Managers and finally approved 

for admission by the Business Development & 

Admissions Director. Further documentation may be 

requested during this admissions stage. The 

assessment outcome will determine if the application 

for admission is declined or approved. 

 
A broadcast will be sent to all agents announcing the 

changes and providing the link to the Appendix to the 

Course Admissions Policy. 
 
 

 
 
 

UBSS Visa Refusals Jun 2018 – Jun 2019 

Source: myGCA/refund requests 
 

Action Plan 

 

Visa Refusal Reason Mitigation Strategy Action Item Responsible 

Insufficient/Invalid 
documents submitted 

Ensure students are 
contacting education 
or migration agents to 
apply for their visas. 

Make visa details mandatory 
in myGCA for all onshore 
students. 

CampusQ 

  Visa expiry date alerts with 
message strongly advising 
students to contact their 
agents. 

CampusQ 

  Alerts also received by 
admissions to follow up. 

CampusQ / 
Admissions 

  For current students, do not 
allow them to select 
subjects until they populate 
in myGCA their visa details. 
Send broadcast to all 
students advising them to 
do this. 

CampusQ 
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Negative Immigration 
History 

Ensure students with 
negative immigration 
history are flagged 
during the admissions 
process in myGCA and 
denied admission. 

Introduce question in 
myGCA, in Passport/Visa 
section: When did you first 
arrive in Australia? Answer 
in drop down menu with 
years. 
(if more than 7 years, 
agent/student cannot 
generate the offer letter, 
they will have to “request 
offer letter” as offshore 
students do; if less than 7 
years, continue admissions 
process as usual). 

CampusQ 

  Introduce question in 
myGCA, in Passport/Visa 
section: In the past, have 
you had an Australian visa 
cancelled? Y/N 

CampusQ 

 
  (if YES, agent/student 

cannot generate the offer 
letter, they will have to 
“request offer letter” as 
offshore students do; if NO, 
continue admissions process 
as usual). 

 

No ties to home 
country/remuneration 

Ensure students are 
genuine temporary 
entrants. 

If the visa expiry date of an 
applicant is in the next 3 
months, agent/student 
cannot generate the offer 
letter, they will have to 
“request offer letter” as 
offshore students do. 

CampusQ 

  Students whose visa expires 
in less than 3 months will 
need to submit the GTE 
questionnaire and SOP. 

Admissions 

  Send automated reminder 
to students (and Student 
Services to follow up) whose 
visa has expired. Reminder 
to be sent 3 months after 
the expiry date. 

CampusQ / Student 
Services 



 
 

31 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

Change in study level 
(reverse packaging) 

Ensure students who 
enrol at UBSS haven’t 
breached their visa 
conditions in regards 
to study level. 

If the visa expiry date in 
within 3 months, GCA 
Admissions will request last 
CoE, Principal CoE or/and 
additional academic 
transcripts. 

Admissions. 

Academic History/Coe 
Cancellations 

Ensure students 
enrolled at UBSS have 
a good academic 
history and no coe 
cancellations in the 
past due to this. 

During the admissions 
process, admissions staff 
will now check for 
significantly poor academic 
records and deny 
admissions if there is a high 
visa refusal chance. 

Admissions 

Visa Refusal Notice 
not provided 

Ensure we receive 
complete visa refusal 
notices/decision 

Request Finance not to 
approve any visa refusal 
refund request with 

Finance/Admissions 

 
 record in order to 

manage adequately. 
incomplete visa refusal 
notice. Admissions to be 
advised when an incomplete 
visa refusal notice is 
submitted. 

 

Transition from Visitor 
Visa to Student visa 

Ensure students 
transitioning to a 
student visa are 
eligible, genuine and 
have high changes of 
visa approval. 

If “Tourist”, “Working 
Holiday” or “Other” type of 
visa is selected in myGCA 
during the application 
process, agent/student 
cannot generate the offer 
letter, they will have to 
“request offer letter” as 
offshore students do. 

CampusQ 

  Students in the category 
above will need to submit 
the GTE questionnaire and 
SOP. 

Admissions 
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Student Support 

During the orientation phase students are made aware of the demands of study at UBSS and 
at the same time the support systems that are in place. As part of the orientation exchange 
(either in person or online) students are made aware of a number of support services that are 
available to them to including – 
 

 Access to MyGCA – Student Management System 

 Advanced Business Communication subject for undergraduate students 

 Study Skills web pages 

 Support Workshops 

 Learning Support personnel 

 eResources and eLibrary 

 PASS program (extended) 

 Credit Transfer 

 Avoiding plagiarism 

 Genuine student attributes 

 Assessment 

 Pathways 

 Learning Management System – Moodle 

 Modes of communication 

 Attendance 

 Study load and progress 

 Academic grievances 

 Code of conduct 

 Use of computer laboratories and eResource room 
 
All aspects are important, but the seven (7) highlighted areas provide evidence of ongoing 
support for students post enrolment. I deal with each in turn – 
 
Access to MyGCA – Student Management System 
 
Access to MyGCA is an essential ingredient for success at UBSS given that it is the portal to all 
eResources (including the LMS) that provides students with notes, presentations, 
assignments, readings and a raft of other study support matters. 
Access is via Student Central - https://www.ubss.edu.au/student-central/ 
 
 
 
Advanced Business Communication subject for undergraduate students 
A support strategy that was put in place in 2015, by means of a compulsory subject for all 
students – BAS22 Advanced Business Communication, the subject has remained an important 
resource and support mechanism for students -  
 

https://www.ubss.edu.au/student-central/
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This subject is scheduled for the first trimester of both undergraduate awards – 

 

 

 

 

 

 

 

Bachelor of Accounting 
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Bachelor of Business 

 

The subject is regarded as a vital means of ensuring students are literacy efficient and award ready. 

 

The learning outcomes of the subject are appropriate – 

 

 

The content of the subject has been refined and is well suited for Year 1, Trimester 1 students – 
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Weeks 1- 5 

 

 

 

 

 

 

Weeks 6 – 12 
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The subject is taught by a well-qualified and highly experienced staffer with many years of experience 

with international students (excerpt from the subject outline on the LMS) –  
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The student feedback on this subject in from S2, 2016 through to T3, 2019 (most recent) is best 

captured in the following excerpt for the subject – 

 

 

 

Evidently the subject and management of the subject is highly regarded. 
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Study Skills web pages 

A support site has been established on the UBSS website that provides valuable 24/7 access to 

eAssistance on a range of topics -  

 

http://www.ubss.edu.au/Content.aspx?pid=111 

 

This space has been refined over the last two years to hone in on the expressed needs of the students 

based on feedback and focus groups. 

 

  

http://www.ubss.edu.au/Content.aspx?pid=111


 
 

39 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

Support Workshops 

Each trimester UBSS provides support workshops that cater specifically for literacy enhancement and 

eLibrary skills – regarded as the two most essential elements of student support outside the 

classroom. 

 

Literacy is the focus for undergraduate students at present –  

 

A structured approach to assist students is provided over an eight week period. Students identified as 

‘at risk’ are shepherded into these workshops from the outset and throughout the semester. 

The timing of the workshops has been refined to provide maximum access. 
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eResarch skills are also regarded as imperative and a series of single session workshops are provided 

for undergraduate students – 

 

The emphasis is placed on accessing the range of eResources available to students including the 

extensive eLibrary at UBSS. 

Students identified as ‘at risk’ are shepherded into these workshops from the outset and throughout 

the semester. 

Students are permitted to attend multiple sessions if desired. 
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Two additional workshops are made available to postgraduate students in line with needs and 

interests. 

An eResearch workshop and a preparation for employment – 

 

 

Students identified as ‘at risk’ are shepherded into these workshops from the outset and throughout 

the semester. 
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Learning Support personnel  

UBSS has in place four (4) learning support personnel. To avoid confusion they have four titles – 

 eLearning Coordinator 

 Learning Support Coordinator 

 Academic Coordinator 

 Postgraduate Coordinator 

All four positions are located within the Office of the Executive Dean and share the responsibility for 

student and staff learning/teaching support. 

A snapshot of the focus of each position is provided –  

eLearning Coordinator 

 

Given the high level of eResource reliance by both students and staff – this role is vital. Students who 

experience difficulty in access or support make direct contact with the eLearning Coordinator. The 

LMS (Moodle) is the backbone of all learning and teaching at UBSS. 
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Learning Support Coordinator 

 

This role has the most direct interface with undergraduate students in particular and ensures that 

both students ‘at risk’ and students with special requests are supported as much as possible. 
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Academic Coordinator 

 

This role provides students with ongoing support in terms of administrative/academic issues 

encountered.  
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Postgraduate Coordinator 

 

The postgraduate learning support is provided in a similar way to undergraduate students. The 

emphasis is on access to eResources and encouraging participation in additional support mechanisms. 

Learning Support personnel are the backbone of the support provided to students both at the 

undergraduate and postgraduate levels. Learning Support personnel work in tandem with Academic 

Staff to provide as much support (literacy and intervention included) as possible. Currently, the teams 

work well together and student satisfaction is high –  

 

 

 

It is not feasible to separate learning support from direct teaching. These SFUs are responding to the 

team effort of both groups. 
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eResources and eLibrary 

eResources are a vital part of the contemporary School and classroom. Students have access to the 

Learning Management System (LMS) that provides them with a wide range of resources – 

 

Course access provides students with the entire subject package which includes the subject outline, 

news and discussion fora, additional online resources and assessment details – 

 

In addition students have access to the weekly class presentations and the end of trimester SFU 

survey. 
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The UBSS eLibrary is also accessible via MyGCA 

 

 

 

This provides access to eight (8) excellent world class resources –  
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PASS (Extended) 

UBSS has in place a comprehensive PASS program that has three facets -  

 

1. Peer Assisted Student Support (PASS) program supporting Accounting for Business Principles 

of Accounting and Information Technology for Accountants where high performing students 

(preferably from a higher level of qualification) tutor/mentor Bachelor of Accounting and/or 

bachelor of Business students. 

 

 
2. PASS on-line is a form of on line chat room that provides assistance to students with an on-line 

avenue to seek assistance with specific topic sand PASS in-class to assist   

 

3. PASS in class where the PASS assistant provides assistance in selected classes in support of 

lecturer during tutorials 

 

This program is comprehensive and has taken PASS concept (common at a number of institutions) to a 

higher level. 
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PART B 

 

With specific reference to early and ongoing intervention, identified students (via the Learning 
Support Co-ordinator and/or the relevant Program Director) are made aware of the support systems 
in place, specifically – 

 

 Study Skills web pages 

 Support Workshops 

 Learning Support personnel 

 eResources and eLibrary 

 PASS program (extended) 

UBSS believes the Regulator’s concern is overstated and under considered. All students are well aware 
of the support mechanisms in place – the big question is whether they wish to access the support. 

Further, the Program Director plays a vital role in the oversight and support of students ‘at risk’ as well 
as monitoring their progress once identified. 

An Academic Progress Report spreadsheet is created each trimester via MyGCA Connect. Program 

Directors monitor this data base. 

The process, then, is in three parts (stages), best described in the MAP model – 

Managing Academic Progress (MAP) Procedures 

All students’ academic progression are monitored after each major assessment.  This happens after 

the Mid-trimester Test in week 5, and again in week 9. Feedback is received from all lecturers on 

students’ performance and those that need early intervention.  

Stage 1 

A student who demonstrates unsatisfactory course progression in a trimester will be sent an email to 

both the College account and their private email requesting them to attend an interview with the 

Program Director or Academic Coordinator.  Students will be given two weeks to set up the 

appointment for the interview  

At the meeting, students are counselled on their progress and reminded of their commitments to 

progress academically.   

Avenues of assistance are explored and students may be referred to academic skills sessions or they 

may be referred to the respective lecturer for additional support.  The most recent assessment will be 

reviewed and the rights of appeal of marks is available to the student.  This is handled at the lecturer 

level if requested. 

At the meeting, students will be required to sign a Learning Contract. 

The Learning Contract requires students to: 
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a. Improve their academic performance  

b. Set up future meetings with the Program Director to monitor progress against the 

learning plan. 

c. Reaffirm the students commitment to the subject/program 

If the student does not wish to sign the Learning Contract, he may have his COE cancelled. 

 

Stage 2 

A student who achieves unsatisfactory course progression over two trimesters will be sent a Show 

Cause letter.  Emails will be sent to both their private email and the College email.  The email would 

inform students of the non-academic progression and request them to meet with the Program 

Director for an interview.  A Stage 2 agreement will then be signed by the student.   

If students do not respond or are unsuccessful in their Show Cause appeal, the next stage would be to 

send them an Intent to Cancel Letter. 

 

Stage 3 

Students will be sent a letter to their local home address to inform them of the intention to cancel 

their enrolment and subsequently their CoE.  Students will then have 20 working days to submit an 

appeal to the Executive Dean. 

 

The steps are clear. 

 

 

 

 

 

 

 

 

 

 

 

  



 
 

51 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

A sample Stage 1 agreement - 

 

 

 

 

 

 

 

 



 
 

52 | P a g e  
UBSS Academic Performance 2019 Report - Study into Engaged and Disengaged Students 
Andrew West, April, 2020 

A sample Stage 2 agreement – 

 

 

 

The monitoring and management of students ‘at risk’ at UBSS compares favourably to a number of 

like institutions (evidenced through benchmarking activities 2017-2019). 
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